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Abstract
Institutions of higher education have acknowledged the importance of global education and 
global awareness as a necessity for graduates. Study abroad is one aspect of global education 
that universities have embraced. The number of American students studying abroad has risen 
dramatically for the last ten years. Students categorized with underrepresented racial populations 
study abroad less than White students and consequently have not seen the same dramatic 
increase or high numbers in participation. This study will review the participation of students 
from an underrepresented racial category in study abroad programs to further examine why this 
population is missing from the global education initiative.
CHAPTER ONE 
INTRODUCTION
Many universities have acknowledged the importance of study abroad as a part of the 
undergraduate experience. With the expansion of program offerings, growing support from 
university administration and government, and the increase in the number of undergraduates 
studying abroad, there is still a population that has a disproportionately low participation in study 
abroad; students from underrepresented racial categories.
The topic of underrepresented student participation in study abroad programs has been 
examined and discussed for approximately two decades. However, the participation rate has not 
increased significantly. During the 1996-97 academic year, 5 percent of students who identify as 
Asian, Native Hawaiian, or Other Pacific Islander, 5.1 percent of students who identify as 
Hispanic or Latino(a), 3.5 percent of students who identify as Black or African American, 2.1 
percent of students who identify as Multiracial, and 0.3 percent of students who identify as 
American Indian or Alaska Native, studied abroad (Open Doors Report, 2009). In comparison, 
during the 2007-08 academic year 6.6 percent of students who identify as Asian, Native 
Hawaiian, or Other Pacific Islander, 5.9 percent of students who identify as Hispanic or 
Latino(a), 4.0 percent of students who identify as Black or African American, 1.2 percent of 
students who identify as Multiracial, and 0.5 percent of students who identify as American 
Indian or Alaska Native, studied abroad (Open Doors Report, 2009). An overall increase 
occurred, but at a slow rate.
Of the approximate 150 institutions who responded to the Open Doors Report’s survey 
which calculates the number of students studying abroad in the U.S., the majority (85 percent) 
were U.S. four-year colleges and universities, with U.S. community colleges, specialized 
institutions, independent program providers and non-U.S. institutions also represented. About 46
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percent (70 respondents) were public institutions and organizations and 54 percent (83 
respondents) were private (Open Doors Report, 2011).
Purpose of the Study
The purpose of this study is to examine why students who identify with an 
underrepresented racial category, who attend institutions of higher education in the United 
States, study abroad less than White students.
In this study, the term underrepresented racial category refers to U.S. citizens who 
identify with one of the following races identified in the study abroad data collected in the Open 
Doors Report: Asian, Native Hawaiian, or Other Pacific Islander, Hispanic or Latino(a), Black or 
African American, Multiracial, and American Indian or Alaska Native. The researcher is using 
these racial categories to stay consistent with how the national data is represented while 
understanding that these categories are not all encompassing and may not reflect how the student 
would identify their race. From this point on, the term underrepresented will be used when 
referring to students identified with an underrepresented racial population.
The researcher recognizes that there are other underrepresented populations in study 
abroad such as males, students with disabilities, and students who identify as GLBTQ, however, 
for the purpose of this research, only underrepresented racial populations will be reviewed.
The research examined through interviews and dialogue, the different opinions and views 
that underrepresented students have of study abroad in an effort to discover barriers, themes, or 
topics which students attribute to their reason/s for participating or not participating in study 
abroad.
Currently, most underrepresented students stay in the U.S. to complete their 
undergraduate course work while an increasing number of White students complete a portion of
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their coursework abroad. This research intends to contribute to the existing literature on this 
topic by listening to the voices of underrepresented students and their views, opinions, and 
reactions to participating in a study abroad experience.
Background
The existing literature on this topic dates back to the 1980s. The 1990 Report of the 
Advisory Council for International Education (CIEE), Educating for Global Competence stated, 
“Efforts to expand the number of undergraduates who study abroad must address the lack of 
diversity among them” (Booth, 1991). In 1988, CIEE’s Board of Directors set up the committee 
on Underrepresented Groups in Overseas Programs. The theme of CIEE’s 43rd international 
conference was, “International Education: Broadening the Base of Participation”, which dealt 
specifically with black students studying abroad (Booth, 1991). This topic is still relevant and is 
apparent among all underrepresented student populations as defined in this research. Additional 
literature reiterates the low percentage of underrepresented students studying abroad and the 
perceived barriers that are attributed. At the 1994 annual NAFSA: Association of International 
Educators conference, various speakers gave reasons for the low number of underrepresented 
student participation in study abroad. These barriers included, fear of discrimination abroad, 
discouragement from families who saw study abroad as a luxury, students having to work to 
support themselves and families, and that a study abroad experience is not common among many 
underrepresented student advisers (Monaghan, 1994).
There is a variety of research on the topic of low participation of underrepresented 
students in study abroad. The literature however, lacks in-depth research on barriers unique to 
underrepresented students and determination whether they are in fact the reasons for their non­
participation in study abroad.
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This study spoke with underrepresented students who have or have not participated in a 
study abroad experience to get their thoughts and opinions regarding the fact that 18.2 percent 
(Open Doors Report, 2009) of underrepresented students study abroad. Through research the 
author hopes to inform professionals who work in international education, higher education, and 
institutions that support and promote study abroad. The results of this study could support 
advisers, faculty, and administrators who work with underrepresented populations and/or in 
study abroad, to make a stronger connection between the two. This study hopes to give 
educators a framework to start implementing marketing tools and advising methods to better 
serve underrepresented students and to increase their participation in study abroad. For 
institutions that are already reaching out to and advising underrepresented students regarding 
participation in study abroad, the results of this study could help to evaluate efforts and make 
changes and improvements where necessary.
Setting
The population of this study is U.S. citizens pursuing an undergraduate degree and who 
identify with an underrepresented population attending a medium-sized comprehensive 
university in the Mid-west.
Assumptions and Limitations
The researcher of this study is a female who identifies as “White” and works in the field
of Education Abroad. The researcher’s race and sex is in line with the majority population of 
students who study abroad. This research was motivated by the perception that study abroad 
does not seem to be readily available or a reality for all students; especially students who identify 
with an underrepresented population. The researcher hopes to better understand the way that 
students from underrepresented populations view study abroad and international education.
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The researcher believes that study abroad is beneficial for all students. Students are faced 
with new experiences and viewpoints such as, cultural awareness and understanding and 
confidence. The outcomes of an experience abroad can deeply enrich student’s growth and 
development.
The researcher anticipates finding patterns in the results that will help to explain the 
barriers that underrepresented students face today, and encourage educators to look at ways to 
increase the number of underrepresented students studying abroad.
The researcher hopes to learn from underrepresented students why the number of students 
who study abroad from those populations is greatly disproportionate when compared to White 
students. The results of this research will hopefully be beneficial to educators to better advise 
and assist underrepresented students participate in educational opportunities abroad.
Scope of the Study
This study intends to give a brief look into the thoughts and opinions of a few 
underrepresented students at a mid-sized university in the Upper Mid-west to give readers some 
insight on their views and to think about what similar students at their institutions would have to 
say on the topic of study abroad participation. The results of this study do not intend to make 
generalizations about all underrepresented students or indicate that the students in this research 
are speaking on behalf of all underrepresented students. In addition, the results are not intended 
to represent all universities in the U.S. While this study will represent the voice of a few, it will 
hopefully be informative and relevant to other institutions.
Summary
In summary, this study intends to collect and summarize the thoughts and feelings of 
underrepresented students in the U.S., and provide a framework to continue and for some, start 
the dialogue on college campuses regarding the participation of underrepresented students in
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study abroad. The researcher hopes to provide a framework outlining steps U.S. institutions of 
higher education can take, to increase faculty, staff, and student’s awareness of underrepresented 
student participation in study abroad. The results of this research will address support systems 
and advising methods necessary to support underrepresented students interested in study abroad.
UNDERREPRESENTED STUDENTS ABROAD 6
CHAPTER TWO 
LITERATURE REVIEW
This literature review examined the existing scholarly literature on underrepresented
students and study abroad. Efforts have been made to identify studies that have been done to 
help explain the low percentage of U.S. undergraduate students that study abroad each year who 
identify with an underrepresented population. The review has been organized around themes 
that intend to help explain the low percentage of underrepresented students who participate in a 
study abroad experience. There are four existing themes in the literature on the topic of 
underrepresented student participation in study abroad (a) institutions need to specifically target 
underrepresented students to increase participation, (b) identify barriers for underrepresented 
students, (c) acknowledge that views and perceptions on race and culture vary around the world 
and can affect a student’s experience abroad, (d) international education, with an emphasis on 
education abroad, needs to be a priority for all institutions and all students and this should be a 
message that comes from the top administration.
Number of Participants
The number of American students studying abroad has increased steadily over the past 
decade and was up 8.5 percent during the 2007-2008 academic year from the year before 
(Institute of International Education [IIE], 2009). A review of the student population that counts 
for this dramatic increase is necessary as stated by Pickert and Turlington (1992), “In 1992, the 
American Council on Education announced that the conviction is spreading that opportunities to 
acquire international knowledge, foreign language competence and study or work experience 
abroad should be available to (or even required of) all students at all levels of higher education” 
(as cited in Burkart, Hexter, & Thompson, 2000, p. 1).
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During the 2007-2008 academic year 262,416 college students studied abroad, (HE, 
2009). Of that number 65.1 percent were female and 34.9 percent were male, (HE, 2009). When 
the number of students studying abroad was broken down by race, the numbers revealed 81.8 
percent were White, 6.6 percent were Asian, Native Hawaiian, or Other Pacific Islander, 5.9 
percent were Hispanic or Latino(a), 4 percent were Black or African American, 1.2 percent were 
Multiracial, and .05 percent were American Indian or Alaska Native (HE, 2009). The 2009 U.S. 
Census Bureau reported that of the total number of undergraduate students, approximately 64.8 
percent were White or non-Hispanic, 14.6 percent were Black or African American, 6.2 percent 
were Hispanic or Latino(a), and 12.3 percent were Asian, Native Hawaiian, or Other Pacific 
Islander. The Census Bureau figures indicate that underrepresented racial populations are 
underrepresented in study abroad programs when compared to their enrollment in higher 
education (U.S. Census Bureau, 2008). Roberts stated, “The number of traveling minority 
students falls short of the minority student participation rate in college as a whole” (2005, p.7). 
Barriers
Burkart, Hexter, & Thompson (2000) identified barriers to underrepresented populations 
and low income students considering a study abroad experience as: program costs, the length of 
study, admission requirements, marketing, lack of faculty or departmental support, the campus 
culture, mandated course requirements and difficulty of transfer credits, and family attitudes 
towards the value of an international experience. It was unclear from the research if these 
barriers were specific only to underrepresented students and if these barriers are in fact 
preventing underrepresented students from studying abroad.
A recent study by Kasravi (2009) looked at two different groups of students. The first 
group of students who participated in the qualitative research was undergraduate “students of
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color” who had recently been accepted to a study abroad program. The second group was 
second year students and above, regardless of race, who did not apply for a study abroad 
program. The study found that the primary barriers to participation in a study abroad program 
were not significant based on race, the barriers seemed to be the same for all students regardless 
of race. Kasravi (2009) stated, “Some of the difference in response to the barriers may be due to 
the disparity in race, SES (Social Economic Status), and other demographics between the two 
groups” (p. 160).
A study by Malmgren and Galvin (2008) examined the barrier that study abroad affected 
graduation rates as perceived by undergraduate students. This study included underrepresented 
students because students of color are underrepresented in study abroad programs nationally and 
at the University of Minnesota (Malmgren & Galvin, 2008). The results of this study indicated 
that study abroad does affect graduation rates in a positive way. Students that participate in a 
study abroad experience graduate in a timelier manner than students who do not participate in a 
study abroad experience. This was especially true for the underrepresented students that had 
studied abroad (Malmgren & Galvin, 2008).
Target Underrepresented Students
The research shows that to increase the number of underrepresented students studying 
abroad, they must be supported with programs, advising, and resources (Burkart, Hexter, & 
Thompson, 2000). Many institutions have done this through specific marketing plans, offering 
study abroad programs that appeal to underrepresented populations, and training study abroad 
advisers to address and discuss various topics that often concern underrepresented students 
(Burkart, Hexter, & Thompson, 2000). Underrepresented student populations need to first be 
aware of the opportunities available to them if institutions are going to require and expect that
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they take part (McLellan, 2007). McLellan (2007) proposed a four-step process called PEPP 
(Promote, Encourage, Prepare, Provide) aimed at increasing underrepresented student 
participation in study abroad. She stated,
First, promote the value of international education and global knowledge 
to our young people and those around them, at all stages of their education.
Second, encourage them, and those concerned with their education to take an 
interest in international education. Third, prepare them for international travel, 
through activities and information about other countries/cultures so that they will 
actually want to travel abroad at some point. Lastly, provide concrete, relevant, 
and cost effective programs, regardless of whether they run for two weeks, a 
quarter, a semester, or an academic year (p.2).
At a meeting of the Forum for Minority Participation in Education Abroad (1994), 
it was suggested that institutions create a database that would identify information about 
underrepresented students who have participated in study abroad. The database could 
contain names of current students and alumni, where they studied, and a brief summary 
of their experience. The database would list the personal information of 
underrepresented students who studied abroad and were willing to share their experience 
with underrepresented students who had not. This assumed that the database would 
provide students who had not participated in a study abroad program, a personal contact 
they could relate to and learn from, which would help to give them more confidence and 
interest to look into studying abroad (Rubin, 1994).
At the 1994 NAFSA conference for international educators, the President of the 
University of Texas El Paso, Diana Natalicio, expressed that too little was being done to
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encourage underrepresented students to study abroad. She said, “I worry a great deal 
about who’s being excluded.” “We are creating opportunities, all of us, with good will 
and good faith, but we are still excluding many, many people” (Monaghan, 1994).
The University of Minnesota Twin Cities developed a Multicultural Study Abroad Group 
(MS AG) comprised of University of Minnesota professionals who actively support the 
university’s goal of increasing the number of students of color who study abroad. When the 
University of Minnesota received a grant to internationalize the undergraduate curricula, there 
was an aspect of the grant that specified the university’s commitment to focus on increasing the 
number of underrepresented students who participate in study abroad. However, there was not a 
detailed plan on how to achieve this (Woodruff, Doan, Hoff, Hall, Troup, & Hernandez, 2004). 
MSAG has been working to help students of color overcome barriers, promote the benefits of 
study abroad, and provide resources that address the needs of students of color (Woodruff, Doan, 
Hoff, Hall, Troup, & Hernandez, 2004). With the formation of MSAG, the number of 
underrepresented students who have participated in study abroad at the University of Minnesota 
Twin Cities campus has increased from 7 percent during the 2002-2003 academic year, to 12 
percent during the 2006-2007 academic year (MSAG online training, 2009).
The Simon Study Abroad Act is a piece of legislation that intends to increase the 
participation of American students in study abroad programs to one million a year 
(Longatan, 2009). Currently this law has been passed by the U.S. House of 
Representatives and is awaiting passage by the U.S. Senate to be signed into law by the 
President (Longatan, 2009). According to the NAFSA website, “this legislation creates 
a national program that will establish study abroad as the norm, not the exception, for 
undergraduate students” (2009). One of the program goals is: “encouraging diversity in
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student participation in study abroad” (NAFSA, 2009). If passed, this piece of 
legislation will establish funding for direct grants to students and study abroad programs 
(Longatan, 2009). According to the article by Longatan (2009), “Study abroad is a 
recognized ingredient in a quality education that prepares students for employment in 
today’s globalized economy. According to the NAFSA website, “The program’s goals 
are to establish an innovative public-private partnership which would create a more 
globally informed American citizenry by: increasing participation in quality study 
abroad programs, encouraging diversity in student participation in study abroad, 
diversifying locations of study abroad, particularly in developing countries, and making 
study abroad a cornerstone of today’s higher education” (2009).
Race Affects Learning and Cultural Experiences
Research demonstrates that many underrepresented students who study abroad, do so in 
countries where their ancestors once lived (Comp, 2007). Heritage seeking is a term that is used 
in study abroad when referring to a student, typically of an underrepresented group, who chooses 
to study abroad in a country where their ancestral heritage came from. Heritage seeking is, as 
stated by Szekely (1998), “selecting a study abroad venue because of family background- 
national, religious, cultural or ethnic” (as cited in Tsantir, 2007, p.l). These experiences in their 
countries of origin have proved to be enriching, rewarding, trying, and infuriating for 
underrepresented students (Talburt & Stewart, 1999). The literature examined the importance of 
understanding underrepresented student populations, the countries in which they intend to study, 
and their expectations for studying in the chosen country, in an effort to address the realities of 
such circumstances (Gearhart, 2005). A study by Talburt and Stewart (1999), led them to the 
negative experience of the only African American female participating in a short-term five week
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study abroad program in Spain. The student spoke, in a class where she shared her experiences, 
of unwelcome comments and the ways racism impinged on her actions and interactions in Spain.
Comp (2007), examined quantitative data relevant to a multi-ethnic Western Europe, 
and looked at heritage seeking opportunities for U.S. minority groups. Heritage seeking is 
popular among African American and Hispanic populations and has been part of the increase in 
numbers of students studying abroad in countries outside of Western Europe (Comp, 2007). 
According to Neff (2001), “approximately 23 percent of participants studying abroad in Africa 
are African Americans despite the fact that only 3.4 percent of the total study abroad population 
in 2003-2004 were African American” (as cited in Comp, 2007, p.31).
According to Joy Gleason Carew (1993), Director of minority services at Illinois 
Wesleyan University, “Although studying abroad can be enriching and exciting for most college 
students, it has the potential to profoundly change the lives of minority students” (The Chronicle 
of Higher Education). Carew worked at a predominantly “Black” and “Hispanic” community 
college in Illinois and worked with three Black students and two Hispanic students that went to 
Denmark for a semester (Carew, 1993). Carew (1993) made the following comment regarding 
her interaction with these students upon their return from studying abroad,
After years of being seen as inferior and of having their intelligence and 
ability questioned, they had, for the most part, accepted this view of themselves.
But at lborg, where they were not seen as "disadvantaged" or treated according to 
racial stereotypes, they began to take on some of the expectations of the 
environment in which they were studying. Relieved of the day-to-day economic 
pressures of their minority status in the United States, they could relax and
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experience what it meant to be serious students preparing for viable careers (p. 2,
The Chronicle of Higher Education).
Making International Education a Priority For All Students
Jenkins & Jarvis discuss the unique opportunities which institutions have who 
serve a high population of underrepresented students and that also employ a high 
population of underrepresented faculty and staff. They observed that figures can be 
discouraging until realizing that minority serving institutions are uniquely placed to 
expand international opportunities for students and scholars (2000, p.5). They noted that,
“If we are to develop successful world leaders able to function effectively in a multi­
cultural world, minorities must be present” (2000, p. 9).
Conclusion
The current research and literature recognize underrepresented students are studying 
abroad in much smaller numbers than White students. The literature proves that this 
topic was widely talked about and researched in the early 1990s and continues to be 
talked about and researched today.
The research has looked at many variables explaining the disproportionate number of 
underrepresented students who study abroad, however, there is little current research that speaks 
directly with underrepresented students to identify barriers they feel are keeping them from 
participating in study abroad.
With the expectation from institutions and educators to increase the number of students 
studying abroad from the U.S. and to also increase the number of underrepresented students who 
study abroad, it has become clear that more research needs to be done (NAFSA, 2009).
Although, this topic has been important in the field of Education Abroad for over a decade,
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nationally, the number of underrepresented students who study abroad has not seen a large 
increase.
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CHAPTER THREE 
METHODOLOGY
In this study the researcher will carefully examine why underrepresented students are 
studying abroad in much smaller numbers than White students during their undergraduate 
experience. The researcher will use a qualitative methodology, which seems to be the best fit for 
this study. Listening to the voice of underrepresented students will enable the researcher to gain 
a more accurate reflection of this question, to inform the public why these students have chosen 
to participate or not participate in study abroad. The number of U.S. undergraduate students that 
participate in a study abroad experience continues to increase (HE Passport, 2009). Many 
institutions of higher education and the U.S. Government recognize the importance of an 
international education and perspective for students today who live in an ever-changing global 
world (NAFSA, 2009). Some universities and colleges have even required their graduates to 
participate in a study abroad experience in order to fulfill their degree (“Carlson School of 
Management”, 2010).
The statistics reveal that there is a large gap between White students and 
underrepresented students and their participation in study abroad. The purpose of this study is to 
listen to the voice of underrepresented students to better understand their views on study abroad 
and what factors contribute to their participation or non-participation during their undergraduate 
career.
This chapter will describe the research participants and how they were selected, the 
research setting, a review of the interview process and how the questions were developed, and 
will conclude with an explanation of how the student’s responses were analyzed.
Setting and Participants
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Interviews for this study were conducted with eight U.S. citizens who identify with an 
underrepresented population, and are pursuing an undergraduate degree at a medium-sized 
comprehensive university in the Mid-west. Over 680 students at this university identify with an 
underrepresented population (“University of Minnesota Duluth”, 2010). Seven female students 
and one male student were interviewed. When using the racial categories defined by the Open 
Doors Report, six research participants were Asian, Native Hawaiian, or Other Pacific Islander, 
one research participant was American Indian or Alaska Native, and one research participant was 
Black or African American. The research participants self identified with the following races: 
two as Korean American, two as Hmong, one as Asian, one as Indian, one as Native American, 
and one as Black/Caribbean American. Four of the students had participated in a study abroad 
program and four had not participated in a study abroad program, however, one of the four who 
had not participated, at the time of the interview was accepted into a short-term program 
scheduled to leave that summer.
The Director of the Office of Cultural Diversity was contacted for permission to conduct 
interviews with underrepresented students attending the university. The Office of Cultural 
Diversity is located in the university Multicultural Center, where underrepresented student 
groups are located and supported. American Indian and Alaska Native students are supported by 
the American Indian Learning Resource Center, which is located in a different building on 
campus.
After a face-to-face meeting with the Director of the Office of Cultural Diversity, an 
approach was developed to inform the students and conduct the research in the most sensitive, 
ethical, and respectful way. The researcher drafted an email requesting student participation in 
the research and forwarded it to the Director. She then sent the email to students who identify
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with an underrepresented student group located within the Multicultural Center. The Director 
suggested that the researcher follow up the initial communication by contacting each 
underrepresented student organization. The student organization names and contact information 
is public information so the researcher contacted the organizations directly and provided 
information on the research topic, the purpose of the study, information on how students could 
get in contact with the researcher for more information, and to indicate their interest to 
participate in the study.
The researcher also contacted the Student Personnel Worker in the American Indian Learning 
Resource Center via email explaining the research topic and purpose of study, and seeking 
permission to contact American Indian and Alaska Native students on campus to inform them of 
the study. The same email was forwarded to the Student Personnel Worker in the American 
Indian Learning Resource Center. She agreed to send the research details to students on campus 
who were supported by the American Indian Learning Resource Center.
Underrepresented students on the university campus were informed of the research 
through the forwarded email and posters that were created and sent by the researcher to each 
underrepresented student organization located in the Multicultural Center. The email outlined 
who the researcher was, the research topic, the purpose of the study, and the desired research 
participants. The email included an attached poster that could be displayed in each student 
organization’s space on campus' The researcher contacted the: Asian-Pacific American 
Association, Black Student Association, and the Latino Chicano Student Association. The 
Anishinabe Student Organization was contacted through the Student Personnel Worker at the 
American Indian Learning Resource Center.
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It is unknown if the student organizations hung the posters or forwarded or shared the 
information with their members, as the information was sent to the organization email only, and 
not a specific student in most cases. Potentially, some underrepresented students received 
communication regarding the research twice, via the email from the head of the Office of 
Cultural Diversity and the American Indian Learning Resource Center, and through the email 
and poster sent to the student organizations by the researcher.
Interested students were instructed to contact the researcher directly if they wished to 
participate in a face- to-face interview. Participation in the research was completely voluntary. 
Fifteen students contacted the researcher in response to the communications that went out. The 
researcher followed up with each of the fifteen students and invited those students to schedule an 
interview during a time that was convenient for both the student and the researcher. If a student 
did not respond to the email confirming an interview date, time, or location, the researcher 
followed up one time by email. If the researcher still did not receive correspondence from the 
student, the researcher no longer made contact. Of the fifteen students, three people did not meet 
the research participant criteria and four did not respond to the researcher’s follow up emails. 
Eight interviews were successfully conducted for this study.
The research participants were informed that the interviews would take no longer than 
one hour in length. Seven of the eight interviews were held on campus in one of two private 
rooms located in the Multicultural Center. The interview rooms selected were deliberate so that 
the researcher was coming to the place of the student organizations instead of the students 
coming to the researcher. The rooms were also selected with the intent of providing a familiar 
place for the students to make the interview a more relaxing process. One of the eight interviews
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was conducted via an online video chat in the researcher’s office because the student was 
studying abroad.
Research participants were presented with a consent form when they arrived at the 
interview which outlined the background information on the researcher, the research topic, and 
intended study; research procedures, risks, and benefits of participating in the study; 
confidentiality; the voluntary nature of the study; and contact information should the participant 
have any questions or concerns. Participants were given their own personal copy of the consent 
form and were asked to read the information before the start of the interview. Each participant 
was asked if they had any questions regarding the consent form or the research study. The 
researcher asked each participant permission to audiotape the interview and to provide consent in 
person on the day of the interview. All participants interviewed gave permission.
In December of 2009, the IRB Human Subjects Committee at the University of 
Minnesota determined that the study was exempt from review under federal guidelines relating 
to interviews where the participants remain anonymous and the information gained could not risk 
the participant’s reputation. The IRB review letter, the communication that students received in 
the email that was sent by the Office of Cultural Diversity and the American Indian Learning 
Resource Center, the email and poster that were sent to the underrepresented student 
organizations, the consent form which was given to students upon arrival to the interview, and 
examples of interview questions are included in the Appendix.
Research Design
This study collected qualitative data to give meaning to the research question through 
interviews with the chosen population. According to Creswell (2009), “Qualitative research is a 
means for exploring and understanding the meaning individuals or groups ascribe to a social or
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human problem” (p. 4). This study used the strategy of phenomenological research to explore 
the views and opinions of underrepresented students in relation to their participation or non­
participation in a study abroad program. The research focused on the narratives of the research 
participants despite the thoughts and opinions of the researcher and general public (Creswell, 
2009).
The eight participants in the study were interviewed individually between February and 
March 2010. Each participant was interviewed once, and the interviews lasted from 20 minutes 
to one hour. The interviews were guided by a series of questions designed by the interviewer 
that were adapted and changed throughout the interview process based on the flow of the 
interviews and where the interviewer thought appropriate based on questions and participant 
feedback. The interview questions differed for participants based on their participation or non 
participation in a study abroad program at the time of interview.
Data Gathering
According to Irving Seidman (2006), “In-depth interviewing is designed to ask 
participants to reconstruct their experience and to explore their meaning. The questions most 
used in an in-depth interview follow from what the participant has said” (p.92).
In researching qualitative and interview research methods, the researcher developed a few 
standard interview questions to guide each interview and to allow for other topics and questions 
to emerge during the interviews, based on the response of the participants. The interview 
questions were not piloted due to the small population of the desired participants. The guided 
questions revolved around the following topics: factors affecting participation or non­
participation in study abroad, views on the low percentage of underrepresented students who 
currently participate in study abroad, thoughts and opinions on why the percentage is low, and
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recommendations and suggestions on how institutions can increase the number of 
underrepresented students who study abroad. Each participant was asked if they had participated 
in a study abroad program to date, and follow up questions were asked based on their answers. 
The interview questions intended to explore the thoughts of each student without guiding them to 
a specific answer and to allow the interviewee to elaborate and communicate their feelings and 
opinions without much structure. According to Seidman (2004), “The truly effective question 
flows from an interviewer’s concentrated listening, engaged interest in what is being said, and 
purpose in moving forward” (p.93).
Each participant was aware that they could opt out of the interview and study at any time 
without consequence. Each participant gave the researcher permission to audiotape the interview 
and following the interviews, verbatim transcripts were sent to students via email and any 
corrections or follow up was done.
Data Analysis
Each one-on-one interview was audio taped and notes were taken during the interview by 
the researcher. The researcher emailed the transcript to each participant with an outlined 
time frame where the participant could respond to the researcher with any changes, 
clarifications, or questions regarding the transcript. The researcher took this approach based 
on Seidman’s interview style as stated in his book, Interviewing as Qualitative Research,
“my own approach is to avoid any in-depth analysis of the interview data until I have 
completed all the interviews. Even though I sometimes identify possibly salient topics in 
early interviews, I want to do my best to avoid imposing meaning from one participant’s 
interviews on the next” (p.l 13). He continued, “I first complete all the interviews. Then I 
study all the transcripts” (p.l 13)
UNDERREPRESENTED STUDENTS ABROAD 22
The topics that emerged from each interview were coded to identify common themes.
The interviews were coded first individually, and by two groups; those students who had 
participated in a study abroad experience and those who had not. According to Glesne (2006), 
“Coding is a progressive process of sorting and defining and defining and sorting those scraps of 
collected data that are applicable to your research” (p. 152). Qualitative data analysis is about 
making connections that are ultimately meaningful to the researcher and the readers, (Glesne, 
2006). Phenomenology seeks to understand something from the perspectives of those involved 
(Glesne, 2006). The interviews were analyzed to explain from the perspective of the 
participants, to the general public, why or why not underrepresented students are interested in 
study abroad and their reasons for or against participating in such an experience during their 
undergraduate career.
Summary
The review of information collected from the participants and the existing literature 
revealed themes for participation and non-participation in study abroad programs by 
underrepresented students. These themes will be explored and explained in the next chapter.
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CHAPTER FOUR 
RESULTS
This chapter describes the results of the qualitative research looking at why students who 
identify with an underrepresented race, study abroad less than students who identify as White. 
Research subjects for this study consisted of eight undergraduate students who identify with an 
underrepresented racial category. From the fall 2009 data at the medium-sized comprehensive 
university in the Mid-west where this study was conducted, 689 students identified with an 
underrepresented race (“University of Minnesota Duluth”, 2009). This figure was not broken 
down by graduate and undergraduate students.
The study abroad participant data based on race for this university at the time of the 
study indicated that very few underrepresented students participate in a study abroad experience. 
The 2007-2008 academic year study abroad participant data revealed that one student identified 
as American Indian/Alaskan Native, 18 students identified as Asian, one student identified as 
Black/African American, five students identified as Hispanic/Latino(a), 69 students were Non- 
Specified, and 352 identified as White, non-Hispanic (“University of Minnesota Duluth”, 2008). 
The analysis of these numbers revealed that approximately 17 percent of students who studied 
abroad during this year identified with an underrepresented population and approximately 79 
percent identified as White non-Hispanic.
Research participants were contacted via email and were invited to participate in the 
qualitative study. Fifteen students responded indicating their interest in the topic and willingness 
to participate. Of the fifteen, three respondents were male and twelve respondents were female. 
Three of the fifteen were not interviewed because they did not meet the participant requirements. 
Ultimately, eight of the remaining twelve students gave their consent and participated in an
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interview. Each student was interviewed once and asked a series of questions regarding their 
thoughts and opinions on study abroad.
Each interview was analyzed individually and then in two groups: students who 
participated in a study abroad program and students who had not participated in a study abroad 
program; to identify common themes.
Demographic All Interviews
Eight students participated in the interviews for this study. This represents a very small 
percentage of students at this university who identify with an underrepresented race. In this 
study, the term underrepresented, refers to U.S. citizens who identify with one of the following 
races: Asian, Native Hawaiian, or Other Pacific Islander, Hispanic or Latino(a), Black or African 
American, Multiracial, and American Indian or Alaska Native. These racial categories are used 
in the reporting of U.S. students who study abroad in the Open Doors Report (HE Passport,
2009) and will be used in this study for consistency.
Seven women were interviewed and one male. Six of the eight students had completed 
more than two years of college and two had completed less than two years. One student already 
received a Bachelor’s degree and was pursuing another. The students were asked their ethnicity 
in each interview. Two students self identified as Korean American, two students self identified 
as Hmong, one student self identified as Asian, one student self identified as Native American, 
one student self identified as Indian, and one student self identified as Black/Caribbean 
American. Half of the students interviewed had participated in a study abroad program and half 
had not.
The students interviewed had declared different majors across colleges and departments of the 
university and only three students had declared minors. The two colleges represented the most
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amongst participants were the College of Liberal Arts and the College of Science and 
Engineering. The only other college represented in the data was the College of Education 
Human Service Professions. The students interviewed did not represent the School of Fine Arts 
or the School of Business and Economics which are the other two colleges comprising the five at 
this university.
In summary, the majority of students interviewed were female, upperclassman, and 
enrolled in the College of Liberal Arts or the College of Science and Engineering. The majority 
of students self identified with the racial category of Asian, Native Hawaiian, or Other Pacific 
Islander and half had participated in a study abroad experience. Due to the small population of 
this study, it is difficult to make any sort of generalizations from the data. The interviews 
instead, shed light on the perspectives of underrepresented students attending a medium sized 
university in the Mid-west, in regards to their thoughts and opinions about the low participation 
rate of underrepresented students who study abroad.
Participated in Study Abroad
Four students indicated that they had participated in a study abroad experience. One of 
the four students was abroad at the time of the interview. The four students who had been 
abroad were female and were in their third or fourth year of college. Three of the four students 
who had participated in a study abroad experience identified with the racial category of Asian, 
Native Hawaiian, or Other Pacific Islander and one participant identified with the racial category 
of American Indian or Alaska Native. Two of the four participants self identified with the racial 
category of Hmong, one participant self identified with the racial category of Korean American, 
and one student self identified with the racial category of Native American. Two of the study 
abroad participants were enrolled in the College of Liberal Arts, one student in the College of
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Education and Human Service Professions, and one in the College of Science and Engineering. 
Two of the students had declared minors. Two students studied abroad in a summer study 
abroad program in China for 4-6 weeks studying Chinese Language. The other two participated 
in a study abroad program in England for an academic year studying general education courses 
with a focus on British Studies. Although, the participants were split among two programs and 
two locations, none participated in the programs at the same time.
Study Abroad Non-Participation
Four of the students indicated they had not participated in a study abroad experience, 
three females and one male. Each student represented a different year in college. One of the 
four students self identified with the racial category of Asian, one student self identified with the 
racial category of Indian, one student self identified with the racial category of Korean 
American, and one student self identified with the racial category of Black/Caribbean American. 
Two participants were enrolled in the College of Science and Engineering, one in the College of 
Liberal Arts, and one in the College of Education and Human Service Professions. One student 
was a double major. None of these students had a declared minor.
Plans to study abroad
The four students interviewed who indicated they had not participated in a study abroad 
experience were asked in their interview if they planned to participate during their undergraduate 
career. All students indicated interest and desire to participate in a study abroad program.
A female participant identifying as Korean American, had been accepted and planned to 
participate in a study abroad program during the upcoming summer. A female participant 
identifying as Black/Caribbean American, said she planned on studying abroad and was 
interested in studying in a French speaking country because she would like to learn French.
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A female participant identifying as Indian, indicated that she had transferred colleges twice and 
therefore had some lower division courses that she needed to complete before enrolling in the 
major course work required for her major. She said that the study abroad programs she was 
interested in only offered upper division coursework, which she was not eligible to take due to 
her progress in her major. She also expressed concern that some of the course work taken abroad 
would not transfer and that she would not do as well in her courses due to the difference in the 
courses and teaching style. This student had concerns that participating in study abroad would 
put her further behind to her date of graduation. The only male participant, who identified as 
Asian, expressed that it was very important to him to stay on track with his academic studies and 
to graduate in four years.
Research Question 1 
What factors affect participation/non-participation in study abroad?
Six sub-themes emerged from the participant interviews when asked what factors would 
affect their participation or non-participation in a study abroad experience. The themes will be 
discussed here.
Friends and Family
The four students who had participated in a study abroad experience indicated that 
friends and family were a big influence in their decision. One of the female students identifying 
as Hmong had an older sister who participated in the same program who shared her experiences. 
Another female student identifying as Korean American had applied to her program 
independently, but through the pre-departure experience, she found that a few of her peers from 
high school had also applied to the program. She indicated that this influenced her follow 
through with participating in the program.
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Academics
The courses offered in a study abroad program influenced student’s decisions to 
participate. Three of the students indicated that it would be important that the courses offered in 
the program would fulfill degree requirements to “stay on track” to graduate. One male 
participant identifying as Asian, indicated an important factor that would determine his 
participation in a study abroad experience would be to graduate in four years. He said it would 
be less likely that he would participate in study abroad if it would extend his degree completion 
over four years.
Location and Safe Environment
The location of the study abroad program was another factor that influenced participation 
in study abroad. Four of the eight students indicated they would want to study abroad in a 
country that was “of interest” to them. Two students indicated that studying abroad in an 
English speaking country was important to them as they were not fluent in a second language. A 
female participant identifying as Hmong who studied abroad in China, indicated that she chose 
that program because she wanted to look like the majority of people who live in that country.
She said, “the reason I chose to go to China is because I wanted to get the experience of a 
predominantly Asian society where I could experience looking like the people who are a part of 
the society.” The female student identifying as Black/Caribbean American, indicated that it was 
important for her to study in a location where she would feel safe and would not be discriminated 
against. She said, “being in a place of interest, a place that I would feel safe, in a place where I 
wouldn’t have discrimination or things of that nature.”
Cost and Finances
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Two students indicated that the cost of the program and affordability was a factor that 
would affect their participation in a study abroad experience. One female participant identifying 
as Indian, when asked what factors would affect her participation in a study abroad program 
indicated, “money is always a factor, because it is a little more expensive, but I think it is doable. 
I know there are scholarships available because I have looked into them, but they are a small 
amount.”
Program Length
Another theme identified that would affect student’s participation in a study abroad 
experience was the length of the program. One female student identifying as Indian, indicated 
that she would look for a program that was offered in the summer because she did not want to 
study abroad for a semester or an academic year. Another female student who identified as 
Native American, indicated that she chose to participate in a study abroad program that was an 
academic year in length. When asked what factors were most important to her when choosing a 
study abroad program she stated, “How long. You can get a good experience with a semester or 
year program, but I think you can adapt and grow a bit more if you participate in a year program 
verses a semester”. This woman was in her program abroad at the time of the interview which 
could have influenced her positive reflection on a long length program.
The Unfamiliar
The last theme that came from the participant’s responses was that participating in a 
study abroad experience was an opportunity to “get away” and experience something “new”. A 
female participant identifying as Korean American, who had participated in a study abroad 
program, explained that she had a hard time adjusting to college life her first year of college and 
indicated that she felt very isolated and alone. She viewed an academic year abroad as an
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opportunity to get away from the struggles she was experiencing. She responded with the 
following when asked what factors affected her participation in a study abroad program, “a sense 
of feeling kind of alone my Freshman year. Not really having a very good time, looking for 
something different to do. Looking for something to get away from the city I was in, I thought I 
was not liking it here, and I thought a year away might help things. It seemed enticing.”
Another female student identifying as Native American, who participated in a study abroad 
program, indicated that she had grown up in and worked in the city where she attended college 
and was looking for a new experience outside of her everyday routine.
Research Question 2 
Did race affect your study abroad experience?
The four students who indicated that they participated in a study abroad program were 
asked if they thought their race affected their experience abroad. Half of the students indicated 
that their race had not affected their experience and the other half shared examples of how their 
race did affect their experience abroad in either a positive, negative, or indifferent way.
One student indicated that her ethnicity did not affect her study abroad experience at all. 
This student was a Hmong student who studied abroad in China over the summer. A second 
student who indicated that her study abroad experience was not affected by her race was a Native 
American student who was spending the academic year in England. She explained that she felt 
much more like a “minority” in her home country. She explained that the city where she was 
studying abroad was very diverse. When asked if her race had affected her experience abroad, 
she stated, “Absolutely not, actually, I feel like back home I actually feel like the minority, but 
being here in Birmingham, because it is such a diverse city, I never really feel that my race is 
taken into consideration; in a good way”. At a nursery school in England where she was a
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volunteer, she expressed, “over 50 percent of the students are minority students and you 
wouldn’t see that at home”.
One of the female participants identifying as Hmong, indicated that her race did affect 
her experience because she felt that she was not given some of the same opportunities as her 
White peers. She explained that there was another group of students who participated in the 
study abroad program from Texas, and those participants were White. She said, “my White 
peers in China, their experience was more unique than mine was.” When this participant was 
asked to elaborate on this she continued, “they had a whole group of White students from Texas, 
and our group was only of Hmong students. They were able to make trips to the smaller towns 
and meet with the community and the villagers and made dumplings with them. I thought that 
would be neat and cool if we also experienced that. But instead, we just met on campus with one 
instructor”.
A female participant identifying as Korean American indicated that in the beginning of 
her program, she hadn’t really thought that much about her race until one of the students in her 
program pointed out that she was the “only minority” student in the group of 44 students from 
the U.S. As she met people at the university where she was studying, she received many 
questions about her race. She did not react negatively when people asked her about her race 
because most of the time the questions were asked when she was meeting people for the first 
time and it was natural to ask where each other was from. One difference between her and her 
U.S. peers occurred when they were traveling and someone asked the group where they were 
from, they would all say, “We are from Minnesota, we are American”, people would then say to 
her, “Where are you really from?” She too felt that was a legitimate question. The only time 
that she would become annoyed with the questions from strangers about her race was when
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people would guess her ethnicity instead of asking her. In these settings, she would either ignore 
them, or say “I am White, I am American”, and with that response she said people would leave 
her alone. The participant expressed, “Sometimes people just guess, and so it is like, it’s not a 
game, it’s not like ‘who can guess my race’ and then you win a prize”, she added, “But if it was 
just sort of a casual conversation and it came up, then I don’t really mind sharing. It is just more 
the complete strangers that whether or not they knew my race meant nothing to them in the long 
run; that is probably where most of my frustration came from.”
Half of the students did not feel that their race affected their study abroad experience 
however, three of the four participants were able to comment on their race in relation to study 
abroad. Although, most students did not indicate that their race had a negative impact on their 
study abroad experience, it is something most had thought about and were conscious of.
Research Question 3
How would you explain thel8.2% participation rate of underrepresented students in
study abroad?
The researcher shared with the interview participants that 18.2 percent of students who 
identify with an underrepresented racial population study abroad (HE, 2009). The participants 
were asked if they were aware or surprised by the figure and if they had any thoughts, reactions, 
or opinions on the statistic. All of the respondents indicated that they were not aware of the 
statistic.
Cost and finances
The majority of students indicated that they thought that cost and finances had a lot to do 
with the non- participation in study abroad by students who identify with an underrepresented 
race. Many indicated that study abroad is viewed as high cost. One of the female participants 
identifying as Hmong, indicated that when speaking to her friends, many of them did not want to
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participate in study abroad due to financial issues. She emphasized that she can only speak about 
the Hmong community and said, “I am not trying to speak for everyone, but with the community 
that I am familiar with and come from, I guess a lot of students come from low income”. A 
female student who identified as Indian, discussed the socio-economic statuses in the U.S. and 
stated, “I am not trying to play the whole ‘race card’, but I think Caucasians come from better 
socio-economic statuses and I believe that their parents can afford to help them more and can 
then send them abroad and maybe help out a bit more financially.” She continued, “Where as 
people from lower socio economic statuses are just trying to get by on a four year degree and 
although study abroad would be a great opportunity and a better opportunity then just traveling 
on your own, I think it is a socio economic thing and I think Caucasian parents, not all of them, 
but a lot of parents help out more and have more expendable resources to send their kids 
abroad”. A female participant identifying as a Native American explained that for many Native 
American families, study abroad is not considered due to financial issues. She also thought that 
there was a lack of knowledge regarding how financial aid works for study abroad and how most 
financial aid can be used. A female participant indentifying as Korean American explained, 
“studying abroad does not further your family at all or whether or not you are going to be able to 
make more money and support your own family some day and it is something that is seen as 
more frivolous, and something you just don’t do unless you have the money.” Another female 
participant identifying as Black/Caribbean American who had not participated in study abroad 
said, “I wasn’t aware, but I wasn’t surprised that it is low, that is actually higher than what I was 
thinking because study abroad is very expensive.” She continued, “It is hard enough to afford 
college here in the U.S. A lot of people feel that they couldn’t afford study abroad because you 
have to do visas and passports, and tuition for over there, and you have to live on campus while
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you are there because it doesn’t make sense to live in an apartment, food costs, spending money, 
and the conversion of money, especially in countries where the U.S. dollar is weaker than the 
local currency.”
Family support
Another popular factor affecting non-participation in study abroad revealed in the 
interviews was family support. This included family member’s hesitation or non-support of 
study abroad participation and the fear of leaving the family for an extended period of time. One 
female participant identifying as Korean American, who had participated in a study abroad 
experience, expressed that she most likely would not have participated in a study abroad program 
had her parents had more of a say. She explained that her family would have preferred for her to 
visit a place that was relevant to her culture and ethnic background. She expressed that in 
Korean culture, family is very important and it is very common and preferred for children to stay 
close (in proximity) to their family. She mentioned that it was common for children of 
immigrants to work with their parents, which could also keep them from participating in study 
abroad, let alone leaving their home area to go to college. She said, “I have found that, for the 
cultures that are from here, from the Caucasian and also the African American families who have 
grown up here, the idea of family, although it is important, it’s at a little bit of a distance, you 
still have a lot of yourself in that group.” For the kids that I see that are from cultures outside of 
the U.S., the fact that our parents have immigrated to this country, they are already foreigners 
here, it is hard for them to let go and family is a really big thing for us, I mean it is for everyone, 
but I think it is on a different level.” For me especially growing up, I worked with my parents, I 
ate with my parents, my brother has always been close to our family, it is just different, it is just 
harder for immigrant parents to let their children leave them when they have brought everything
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that they have to this country and built everything that they have and to just let their kids go.. 
Another female participant identifying as Hmong had a similar response and stated, that for first 
generation children, sometimes their parents don’t speak English and therefore, “help is needed 
at home”. A female participant identifying as a Native American explained, “First of all, it is a 
social problem, back on the reservations morale is generally down, continuous cycles of 
dysfunction in families, and that inhibits people growing up not being able to see college as a 
part of their future, and if they do not attend college, I don’t think study abroad is even 
considered”. A female student identifying as Korean American who had not participated in 
study abroad indicated, “study abroad may be viewed as selfish, and in traditional Asian 
families, you are not supposed to be selfish or individualistic”. She also stated that, “peer 
pressure to conform to family is strong”. Lastly, a female participant who identified as 
Black/Caribbean American stated, “African American families that come from single parent 
households that are just barely making ends meet or not even making ends meet, and are heavily 
supported on government welfare, they may see it as unnecessary to participate in study abroad.”
Time to graduate
Three participants indicated that the desire to graduate in four years may be a deterrent 
for students because they think study abroad will add to their years in college. There was a 
concern that courses taken abroad may not transfer back to their home institution. One of the 
female participants identifying as Hmong, indicated that many of her friends and other people 
that she knows in her community are focused mostly on “coming to college and getting out in 
four years”. She said, “My opinion is that not a lot of students have study abroad as a top 
priority in their mindset while in college because they want to mainly focus on coming in here
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and taking all the courses they need and getting out of here as soon as possible.” She added, 
“maybe they think it is just a side thing that they can do in the future.”
Duration
Three students indicated that length may prevent underrepresented students from 
studying abroad. Some students may not want to be out of the country for that long of a time and 
would instead like to vacation abroad on their own time. The male participant identifying as 
Asian, when explaining his opinion of why the percentage of underrepresented students who 
study abroad is low, said, “Sometimes the difference in the academic year, depending where you 
are in the world, and some people don’t want to be gone for a semester or two.”
Travel and Culture
Two students indicated that for some underrepresented students in the U.S., they may 
have immigrated to the U.S. with their parents or may be first generation students who still have 
family in the locations of where their heritage is from, so therefore, they may have extensive 
travel experience already and do not have as strong a desire to study abroad. One female 
participant identifying as Indian said, “Some people from underrepresented populations are not 
from the U.S. so they have no desire to leave, versus a lot of Caucasians have not left the U.S. so 
they want to see other places.” A male participant identifying as Asian stated, “I can’t speak for 
everyone, but sometimes Caucasian students, they haven’t traveled much, some haven’t even left 
their state, so they don’t have a lot of culture in their everyday lives. But if you are Asian, then 
you already have that, well usually, you have that other cultural influence, and culturally you feel 
you have experience. People want to travel to experience other cultures”.
The Unfamiliar
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Two students indicated that some underrepresented students may have a fear of studying 
abroad; that it may cause some distress to step outside of one’s comfort zone and “the familiar”. 
One male participant identifying as Asian discussed that many students may not want to study 
abroad because, it is hard enough to settle into a new atmosphere by attending college and then 
to leave to study abroad just as you are settling in, can be daunting. He said, “I think it is more 
likely the more years you are here, like Junior or Senior year, you are more likely to go.” This 
participant also stated, “I think for some part, for students other than Caucasian students, I can’t 
really speak for African American students, but for other students, they are already exchange 
students here so they have to go overseas and explain they are American, it is just another 
obstacle of having to explain yourself and where you come from.”
Other
A female respondent identifying as Native American discussed the things she has seen in 
other Native American families living on reservations. She stated, “I have a lot of family that 
live on the reservations and just seeing the life style choices there and the small percentage of 
students that attend higher education, it takes a lot to get those students to attend higher 
education and I think it would take a lot more to take it a step further and get them to study 
abroad.” Another female participant, identifying as Korean American indicated that there may 
be no value in participating in a study abroad experience in certain cultures. She stated when 
speaking about her own culture, “I think another aspect too is that studying abroad is not seen as 
anything with any value. It is much more understandable to go into the classroom and learn from 
books and professors but then if you go abroad, it is seen as you are just on vacation, it is seen 
that way as opposed to a learning experience ”.
Research Question 4
How would you increase underrepresented student participation in study abroad?
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Focus advertising
The most common theme that the respondents discussed when asked how 
underrepresented students could be encouraged to participate in a study abroad program was to 
focus advertising and informational materials directly to those populations. A female student 
who identified as Korean American suggested that study abroad offices address underrepresented 
students as a group, to inform them of opportunities, and then those students would most likely 
join together. A female student who identified as Hmong suggested that the study abroad office 
offer more program offerings in underrepresented student’s interests and come to 
underrepresented student club meetings. She said, “the study abroad programs that exist, most of 
the subject area is not in student’s sole interests, so having more of a variety that would appeal to 
students would help.” Another female student identifying as Native American, recommended 
that study abroad advisers speak with the advisers of underrepresented groups. That way, if the 
advisers are approached by the students that they work with on the topic of study abroad, they 
will be knowledgeable and can help the students find the information and resources that they 
need.
Increase financial aid
The majority of interview respondents also indicated that awareness needs to be increased 
on how financial aid works for study abroad, what aid is available for study abroad, and an 
overall increase in the scholarships available to students from underrepresented populations to 
study abroad. One female student identifying as Hmong, suggested to present the cost of study 
abroad in a more clear and manageable way. Many respondents discussed that study abroad 
needs to be more affordable. A female student identifying as Korean American, explained an 
experience that she had at a university she had attended previously, where she looked at the cost
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of a study abroad program and knew she could not present that figure to her parents. She 
suggested that it would be very helpful if the cost could be presented in a more affordable and 
less daunting way. She suggested, “showing charts that if you spread the amount over time, you 
know by stating, ‘in your first job you make this much money’. If you try and put it into 
correlation to other costs; that would make it seem less daunting”. Another female student 
identifying as Black/Caribbean American said that she thought many underrepresented students 
thought that they would lose their scholarships and financial aid if they studied abroad, so it is 
important to make all students aware that their aid is applicable to study abroad. She expressed, 
“so if study abroad offices reiterated that the scholarships that they get for coming to a university 
like this, if it transfers over to study abroad, they need to keep telling people that, because I think 
people think that they will lose their scholarships if they study abroad and they will have to look 
for new ones, and they need to know that scholarships are out there.”
Include underrepresented student alumni
Two students indicated that it would be beneficial to have more underrepresented 
students visible in the recruitment and advertising efforts of study abroad. One female student 
identifying as Korean American said, “but if you could actually get more minority students to do 
it, it is also sometimes daunting that you are the only person that is Asian or whatever minority 
group you are from in the program and you kind of feel like you maybe won’t fit in and I think 
there is maybe a little aspect of that”. Another female student identifying as Black/Caribbean 
American said, “When they do have a panel, they should have underrepresented minorities in 
there so that people can be like, ‘hey, I know this person, and I could go abroad too and it is not 
as expensive as I thought’.”
Early advertising
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Two participants suggested advertising to underrepresented students earlier about study 
abroad opportunities in college. For example, in high school or during Freshman orientation.
One female student identifying as Hmong, commented that early advertising is important 
because, “study abroad is usually not spontaneous, it needs to be planned”. She said, “I think 
that it is better to inform students early, I think that it is like coming to college, you know about 
college of course before you come in and then you learn all the things along the way, so in study 
abroad, it has to be something that is known first, and researched later, it can’t just be something 
that comes up; it could be, but it is not as effective.”
Other
One male student identifying as Asian, said that he did not think that there was anything 
that could be done to reach a specific audience. He stated, “I think they have to want to do it, 
you can have presentations and get the word out, but there are just some students that don’t 
attend those things. I don’t think there is anything specifically you can do.” One female 
participant identifying as Hmong suggested that the benefits of study abroad should be more 
widely advertised and discussed instead of advertising it as a vacation. This would give more 
meaning and value to participating in a study abroad experience.
Summary
The interviews provided a lot of insight on the topic of study abroad from the point of 
view of students who identify with an underrepresented racial category.
The demographics of the interview participants were in line mostly with study abroad 
statistics nationally and at the university in this study. Females participate in study abroad more 
than males on a national level. This helps to explain why seven of the eight participants were 
female. The majority of students at this institution study abroad in their junior or senior year
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accounting for 240 students in 2008-2009 (“University of Minnesota Duluth”, 2009). The 
majority of students who studied abroad in 2008-2009 represented the College of Human Service 
Professions and the College of Liberal Arts totaling 219 students. Two of the four students who 
had not participated in a study abroad program were enrolled in the College of Science and 
Engineering which tends to be a harder degree to fit a study abroad program in. 7.4 percent of 
students studying Physical or Life Sciences study abroad nationally (HE, 2009). The top two 
study abroad destinations in 2008-2009 were the United Kingdom with 79 participants and China 
with 38 participants (“University of Minnesota Duluth”, 2009). It is not surprising that the 
United Kingdom and China are the most visited countries by the interview participants as the 
Education Abroad Office at this university sponsored three different programs to England and 
two different programs to China during the 2008-2009 academic year (“University of Minnesota 
Duluth”, 2009).
Many of the themes that the interview participants discussed are common in the research 
on barriers to participating in study abroad and don’t seem to be solely unique to 
underrepresented students, such as: friends and family, academics, location, cost and finances, 
program length, and time to graduate. Themes that developed that are not as prevalent in 
previous research on this topic and that seem to be more unique to underrepresented students are: 
the unfamiliar, family support, and travel and culture.
From this research it is hard to make generalizations and conclusions based on the small 
research population and qualitative nature of the study. However, the interviews allowed for 
organic results by giving the research participants control to say how they felt and draw on their 
own opinions, assumptions, and experiences.
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CHAPTER FIVE 
SUMMARY
The purpose of this study was to learn about thoughts, opinions, and possible 
explanations on the low study abroad participation rate of underrepresented students by 
underrepresented students, who had both participated and not participated in study abroad 
programs. This final chapter includes a summary and significant findings of the research study, 
educational implications, and will conclude with recommendations for future research. 
Significant findings
As I listened to the research participants talk about their thoughts about study abroad in 
context to their own lives and experience and also on behalf of all underrepresented students, I 
realized that the question at hand is a complicated one and has many layers. In a way the 
students were asked to generalize an entire population and come up with an answer to a very 
complicated an emotional topic; underrepresented student’s participation in study abroad. With 
that said, I do think genuine and original ideas were represented by the research participants 
because the topic was presented in a non-threatening manner and with a sincere interest in the 
hopes to increase participation.
There was significance in the responses of all the research participants when asked about 
their thoughts, opinions, and possible explanations for the low percentage of underrepresented 
students who participate in a study abroad program. Family was a very important theme that ran 
throughout each interview. In the responses, the students who studied abroad shared how their 
family played a part in their participation, and each respondent talked about the significance of 
family as a deterrent when asked to explain why they thought a low number of underrepresented 
students study abroad. A few of the participants shared how at least one of their parents 
immigrated to the U.S. and it was difficult for them to understand why their son or daughter
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would want to then turn around and leave the U.S. for an educational experience in a different 
country. Others also brought up how for underrepresented families, when speaking for their race 
only, family was a very fundamental aspect of life and to disrupt that could seem selfish and 
would put the burden on other family members when it came to work and taking care of the 
family and home.
A handful of the research participants made comments referring to discrimination, 
socioeconomic statuses, and comparisons of underrepresented students and White students in 
terms of travel and cultural experiences. This is a topic unique to underrepresented students in 
the U.S. and is something that a White dominated field would not have much information on or 
have much feedback on. With only 18.2% of underrepresented students studying abroad, that is 
a small population of students who could shed light on any issues of racism or discrimination 
they faced abroad, assuming they would be comfortable in doing so.
The interviews also revealed overwhelmingly that more funding is needed for study 
abroad and better and more deliberate advertising to underrepresented groups. This is something 
that the field of education abroad has struggled with for some time, and unfortunately, study 
abroad has been historically viewed as a privileged activity for people with money and not much 
financial institutional or governmental support was given. This has changed over the years, 
however, with the current dismal economic crisis it is hard to find money to support students to 
pursue part of their education abroad, especially because it is just as difficult to find financial 
support to afford and pay in state higher education. Each institution in the U.S. has different 
funding models for their programs abroad and how and if financial aid is applicable to such 
programs.
Educational Implications
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The research participants offered insightful thoughts and suggestions on why they think 
some underrepresented students are discouraged from participating in study abroad and how to 
encourage more students to participate. Many of the obstacles mentioned by the participants 
have been discussed in previous research on this topic; however the interviews brought up new 
and unique obstacles which provided a more in depth look into the lives and realities of the 
students and in their opinion, why and why not underrepresented students participate in study 
abroad.
The research did not find any significance from the interviews on why the four students 
who participated in a study abroad program did and why the other four had not at the time of the 
interview. The four non-participants expressed interest in wanting to study abroad, but each 
gave various reasons for why they hadn’t at that point in time. The reasons varied from 
academic progress, financial, and family influence which seemed to be important factors to all of 
the participants when considering study abroad.
From the research, it seems apparent that the institution attended by the research 
participants can work to provide more funding and more marketing materials and outreach to 
underrepresented groups to make an effort to increase underrepresented student participation in 
study abroad.
Fear of racism and discrimination is still a reality for some students and it is very 
important that'this topic is addressed in advising sessions, program design, and orientations.
Study abroad and international offices can work with underrepresented student advisers to assist 
with the guidance and advisement of underrepresented students to both educate students about 
study abroad and the opportunities available to them.
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The student population of universities will play a part in how many underrepresented 
students go abroad, and that should be addressed when making targets and goals.
Lastly, it is very important to provide information to the families of underrepresented 
student groups as the interviews revealed, families play a major role in student’s decisions to 
participate or not in study abroad and in some cases, are the sole deterrent of such an experience. 
Recommendations for Future Research
The findings and conclusions in this study lead to recommendations for further research 
and study as a result of the research conducted. It would be beneficial to have a larger research 
population to more accurately find connections and themes. It would be interesting to ask 
similar questions of White students and then compare the responses. Second interviews with the 
research participants would be beneficial to ask follow up questions so that topics could be 
elaborated on and more clearly addressed. It would be beneficial to expand the research 
population to students from different sized universities across the country to compare answers 
and topics that arise. A survey of institutions that have actively implemented certain efforts to 
increase the number of underrepresented students who study abroad would be beneficial to see if 
an increase is occurring and to evaluate such efforts. Another avenue of research would be to 
focus interviews with individual racial populations to see if there are better measures and ways to 
increase study abroad participation with specific racial populations and how they vary from one 
another.
Conclusion
In conclusion and in order for the medium-sized comprehensive university in the Mid­
west to increase the number of underrepresented students who participate in a study abroad 
program, a focused effort needs to be made on the unique barriers and concerns of these
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populations when it comes to education, study abroad, and their value. Deliberate efforts need to 
be made to reach out to the underrepresented student groups and their advisers. This is 
especially important if there are no employees in the Education Abroad Office who represent an 
underrepresented racial population. Specific outreach, promotion, advising, funding 
opportunities, and program models should be reviewed and analyzed from the view of an 
underrepresented student if any sort of increase to study abroad numbers can be achieved.
The interviews with underrepresented students was very beneficial and necessary to this 
research as the participants shared information that could not be found in the existing research 
and in my opinion could not carry as much weight and value as it does coming straight from the 
student voice. Seidman sums up the value of qualitative research and helps explain the high 
value of interviews, “Every word that people use in telling their stories is a microcosm of their 
consciousness (Vygotsky, 1987, p. 236-237 as cited in Seidman, 2006). Individuals’ 
consciousness gives access to the most complicated social and educational issues, because social 
and educational issues are abstractions based on the concrete experience of people” (Seidman, 
2006, p. 7).
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Appendix A
Notification of Institutional Review Board (IRB) Status
The IRB: Human Subjects Committee determined that the referenced study is exempt from 
review under federal guidelines 45 CFR Part 46.101(b) category #2 SURVEYS/INTERVIEWS; 
STANDARDIZED EDUCATIONAL TESTS; OBSERVATION OF PUBLIC BEHAVIOR. 
Study Number: 0912E75562 
Principal Investigator: Lyndsey Andersen 
Title(s):
Minority Students and Study Abroad: What is Missing?
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This e-mail confirmation is your official University of Minnesota RSPP notification of 
exemption from full committee review. You will not receive a hard copy or letter.
This secure electronic notification between password protected authentications has been deemed 
by the University of Minnesota to constitute a legal signature.
The study number above is assigned to your research. That number and the title of your study 
must be used in all communication with the IRB office.
Research that involves observation can be approved under this category without obtaining 
consent.
SURVEY OR INTERVIEW RESEARCH APPROVED AS EXEMPT UNDER THIS 
CATEGORY IS LIMITED TO ADULT SUBJECTS.
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This exemption is valid for five years from the date of this correspondence and will be filed 
inactive at that time. You will receive a notification prior to inactivation. If this research will 
extend beyond five years, you must submit a new application to the IRB before the study’s 
expiration date.
Upon receipt of this email, you may begin your research. If you have questions, please call the 
IRB office at (612) 626-5654.
You may go to the View Completed section of eResearch Central at http://eresearch.umn.edu/ to 
view further details on your study.
The IRB wishes you success with this research.
We have created a short survey that will only take a couple of minutes to complete. The 
questions are basic, but will give us guidance on what areas are showing improvement and what 
areas we need to focus on:
https ://umsurvey.umn.edu/index.php?sid=36122&lang=um
Appendix B 
CONSENT FORM
Underrepresented Students and Study Abroad: What is missing?
You are invited to be in a research study that wishes to explore the area of underrepresented 
students and study abroad. Underrepresented students represent 18.2% of U.S. undergraduate 
students participating in a study abroad experience (HE Passport, 2009).
You were selected as a possible participant because you are an undergraduate student that 
identifies with an underrepresented population at the University of Minnesota Duluth. I ask that 
you read this form and ask any questions you may have before agreeing to be in the study.
This study is being conducted by: Lyndsey Andersen, Graduate student at the University of 
Minnesota Duluth
Background Information
The purpose of this study is to understand from the voice of underrepresented students their 
thoughts and opinions on participating in a study abroad experience during their undergraduate 
career.
Procedures:
You are invited to participate in a research study that wants to learn about underrepresented 
student's views and opinions about study abroad. This research is being done as part of my 
program as a graduate student at the University of Minnesota Duluth. You are being asked to 
participate because I believe your ideas, opinions, and feelings will better help me understand 
why underrepresented students typically do not participate in study abroad programs.
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I will be the only person that knows you are participating in this study. Anytime I use the 
information you give me, I will use a fake name. When I interview you I will ask for your 
permission to audio record the interview. You will only be interviewed once and it will not 
exceed one hour in length.
The most important thing to remember while you are participating in this study is that there is no 
right or wrong answers to the questions being asked. I am looking for your personal and unique 
ideas, opinions and feelings. You can also decide not to participate in this study or stop the 
interview at any time after you have started. If you decide to stop, this will have no affect on 
your relationship with the University of Minnesota Duluth.
Risks and Benefits of being in the Study
A risk to this study may be that you feel like you are not providing the correct answer to the 
interview questions.
The benefits to participation may be that you learn something about yourself, you might enjoy 
sharing your ideas, opinions and feelings about study abroad, and you might help inform the 
researcher and others that work in the field of study abroad or higher education how to increase 
the number of underrepresented students that participate in a study abroad experience. 
Confidentiality:
The records of this study will be kept private. In any sort of report I might publish, I will not 
include any information that will make it possible to identify a subject. Research records will be 
stored securely and only I will have access to the records. I will ask your permission to audio 
tape the interview and the tapes will only be reviewed by me. After the interview, the tapes will 
be kept in a safe and private place. The audiotapes and interview notes will be destroyed after 
this study is finished and submitted.
UNDERREPRESENTED STUDENTS ABROAD 55
Voluntary Nature of the Study:
Participation in this study is voluntary. Your decision whether or not to participate will not affect 
your current or future relations with the University of Minnesota. If you decide to participate, 
you are free to not answer any question or withdraw at any time without affecting those 
relationships.
Contacts and Questions:
The researcher conducting this study is: Lyndsey Andersen. You may ask any questions you 
have now. If you have questions later, you are encouraged to contact the researcher at 138 
Kirby Plaza, 218.726.6673, lmanders@,d.umn.edu or the researcher’s advisor, Kim Riordan at 
156 EduE, 218.726.7251, kriordan@d.umn.edu.
If you have any questions or concerns regarding this study and would like to talk to someone 
other than the researcher, you are encouraged to contact the Research Subjects’ Advocate Line, 
D528 Mayo, 420 Delaware St. Southeast, Minneapolis, Minnesota 55455; (612) 625-1650.
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You will be given a copy of this information to keep for your records.
UNDERREPRESENTED STUDENTS ABROAD 57
Appendix C
Email Communication sent to Research Population
Dear Students,
My name is Lyndsey Andersen and I am a Graduate student from the Department of Education at 
the University of Minnesota Duluth.
My thesis topic will look at the subject of study abroad and underrepresented undergraduate 
student populations.
The percentage of U.S. undergraduate students that study abroad from underrepresented 
populations is 18.2%. I am interested in speaking with underrepresented students to understand 
why many do not participate in a study abroad experience during their undergraduate career and 
what barriers may be attributed to non-participation. I am interested in speaking with students 
that have or have not participated in a study abroad experience.
I am looking to interview 7 undergraduate students from the United States that identify with an 
underrepresented population such as African American, Asian/Pacific American,
Latino/Chicano, and American Indian.
I would like to conduct a 60-minute interview with individuals that fit these criteria. Your 
involvement in this study will help to understand the views and opinions of underrepresented 
students on the topic of study abroad and how such views affect participation or non­
participation in a study abroad experience.
Your input and time in this research is deeply valued. Your participation as an 
interviewee for this study is completely voluntary and denial of an 
interview will in no way harm your relationship with the University
of Minnesota or any other interested parties. While participation is not required, it is gratefully 
received.
If you are interested in participating in and scheduling an interview, please contact me at 
lmanders@,d.umn.edu or 218.726.6673 at your earliest convenience.
Thank you very much for your time and consideration.
Kind regards,
Lyndsey Andersen
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Appendix D 
Interview Questions
1. How old are you?
2. What year are you in school?
3. What is your maj or/minor?
4. What is your ethnicity?
5. Have you studied abroad while attending UMD?
6. If yes, what were the most important factors that helped you choose the program you 
participated in?
7. If yes, did your ethnicity affect your study abroad experience? How?
8. If no, Do you plan to study abroad while attending UMD?
9. If no, what would you look for in a study abroad program?
10. Do you think that participating in a study abroad experience in college is important? 
Why?
11. The percentage of U.S. undergraduate students that study abroad from underrepresented 
populations is 18.2%. Are you aware of or surprised by this fact? Please elaborate
12. What are the factors that you think prevent many underrepresented students from 
studying abroad in college?
13. As a member of the 18.2% of students from underrepresented populations that study 
abroad, what do you think makes you unique to be a part of such a small group?
14. Do you have any suggestions or recommendations on how study abroad offices and 
universities can encourage and assist more underrepresented students to study abroad 
during their college career?
15. If you studied abroad, would you encourage other students to study abroad?
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Appendix E
Graduate student looking to 
interview students about 
study abroad
If you meet the criteria below and are interested in 
participating in an interview on the topic of study abroad, 
please contact the researcher below. 
Research Topic and Participant Criteria:
The percentage of U.S. undergraduate students that study abroad from underrepresented 
populations is 18.2%. I am interested in speaking with underrepresented students to 
understand why many do not participate in a study abroad experience during their 
undergraduate career and what barriers may be attributed to non-participation.
I am interested in speaking with students that have not participated in a study abroad 
experience. I am looking to interview approximately 3 male and 2 female undergraduate, 
students, who are United States citizens, and identify with an underrepresented population 
such as African American, Asian/Pacific American, Latino/Chicano, and American Indian.
Your input and time in this research is deeply valued. For more information, and If you are 
interested in participating in and scheduling an interview, please contact the researcher at 
the contact information below:
Lyndsey Andersen 
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